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Editorial 

Relational Practice Begins with Us 
Martin Stabrey 

his issue of RCYCP reminds us that Child and Youth Care is, above all, a relational 
profession. Whether examining collective care among faculty, simulation-based 
learning, or other contemporary practice challenges, the contributions in this 

issue share a common message: relationships are not simply one aspect of our work 
– they are the work. 

The writers in this issue challenge us to move beyond technical competence toward 
a genuine relational presence. They show that reflective practice, collaboration, 
cultural humility, and ethical decision-making flourish when practitioners, educators, 
and leaders create environments grounded in trust, curiosity, and shared 
responsibility. 

We are also asked to look inward. If we expect children and young people to 
experience care through meaningful relationships, then our communities must 
embody the same values. Relational practice cannot only be taught theoretically – it 
must be practically demonstrated in how we work with young people, and with one 
another each day. 

As CYC evolves amid ever-increasing social and organisational upheaval, these 
articles encourage us to strengthen the connections that sustain our practice and 
inspire us to place relationship at the heart of Child and Youth Care. 
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Peer Reviewed 

Practice What You Teach: Using 
Relational Praxis to Lead 

Collective Care in Faculty-Faculty 
Relationships 

K. Larisa Hanssen and Jessica Williams 

Abstract 
This paper offers a reflective account of our lived experiences as newly appointed 

program coordinators within the same post-secondary education institution, with one of 
us connected to the Child and Youth Care (CYC) program and the other connected to 

the Youth Justice Worker Diploma program, an interdisciplinary program that combines 
CYC and Criminology courses. We explore how collective care is experienced, 

perceived, and developed within faculty-faculty relationships. Our writing reflects our 
experiences of transitioning into non-hierarchal roles as coordinators within the same 
higher education institution, as well as insights from our previous co-authored paper 
with CYC students that explored relational practice in student-instructor relationships 

(Williams et al., 2025). We illustrate that collective care can serve as a mobilizing force 
in disrupting neoliberal structures within higher education, and we offer strategies to 

support faculty to foster collective care within their own teaching teams. 
 

Keywords 
Higher education; Child and Youth Care (CYC); faculty-faculty 

relationships, collective care; neoliberal; writing differently; researching 
differently 
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Introduction 
There is much research that explores the importance of the student-instructor 

relationship in higher education settings (Dingel & Punti,2023; Mattanah et al, 2024; 
Poon et al., 2022); however, little attention is given to exploring similar concepts within 
faculty-faculty relationships, especially as these concepts are shaped within the 
context of neoliberal structures and ambiguous organizational team structures. 
Situated within our positions as newly appointed program coordinators at the same 
post-secondary institution, this paper is informed by our experiences in the Child and 
Youth Care (CYC) program and the Youth Justice (YJ) program, an interdisciplinary 
program combining CYC and Criminology courses. While there appears to be a growing 
interest in the topic of faculty-faculty care in the disciplines of nursing and business 
(Bailey & Dyachuk, 2025; Brown & Loza, 2024; Clark et al., 2013; Sai et al., 2024) we 
did not uncover a distinct research focus on faculty-faculty care in CYC higher 
education; however, there is existing dialogue about the ways in which CYC education, 
practice, and research intersects (Mann-Feder et al., 2017; Snell et al., 2016). It is 
common for CYC educators to share space and engage in generative discussions about 
the future of CYC education, practice, and identity, and these conversations have led 
to insights about how academia and CYC practice are viewed in relationship to one 
another (Snell et al., 2016). Our commitment to further explore faculty-faculty 
relationships and collective care includes a recognition of the challenges which CYC 
educators are immersed in. For example, Mann-Feder et al. (2017) acknowledge that 
the field of CYC is often discussed as lacking recognition as an academic discipline 
and, there are differing ideas about the future of CYC education and practice should 
look like. 

Furthermore, Gharabaghi (2009) maintains that the quality of professional 
relationships determines the effectiveness and ethics of care; when CYC faculty in 
higher education commit to collective care in their relationships with one another, 
education and the development of future practitioners is enhanced and, therefore, 
care for children, youth, families, and communities is also enhanced. Choosing to focus 
our curiosities, energies, and time on faculty-faculty relationships and collective care 
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in CYC higher education demonstrates our commitment to the foundational idea that 
relationship-building is not only a method but the very substance of CYC practice. This 
paper supports the perspective that CYC faculty be valued as belonging to the same 
relational ecology as practitioners, sector leaders, and students, and thus the faculty-
faculty relationship must be viewed as an expression of relational praxis (Bellefeuille 
et al., 2017). 

Before we began our roles as program coordinators, one of us, while in a teaching 
role, was involved in an on-campus incident involving a student. This incident 
generated conversations amongst our CYC team about both the nature and realities of 
care within our faculty-faculty relationships. The conversations surfaced that there was 
little consensus about what care looks like in a faculty-faculty relationship despite us 
all being CYC faculty members who center relational praxis in our work. In addition to 
this lack of consensus, the institutional response, which appeared to be driven by 
neoliberal thinking and a focus on the student’s return to the classroom, further 
interrupted the department’s ability to care with one another, due to experiences of 
misunderstanding and misinformation. This experience, combined with the learning 
from our previous paper (Williams et al, 2025), compelled us to consider and explore 
how care is (or is not) created, encouraged and attended to within a faculty team where 
relationality is a principal of professional practice and education. At the conclusion of 
our previous paper and following the on-campus incident between the faculty and 
student, we found ourselves asking each other, can our teaching be meaningful if we 
do not model these values and principles amongst ourselves as faculty members? 

Through this paper, we offer a reflective account of our ongoing journey of 
exploring, considering, and learning. This paper is a starting point and does not arrive 
at a destination. We place the concepts of trust, shared responsibility, and vulnerably 
as prerequisites for collective care, seeing authentic care as more than a transactional 
process between colleagues. It is important that we situate ourselves, contextually, in 
this conversation. We both joined the CYC faculty in 2019, and we view ourselves as 
new academics who come to education with many years of direct care work in a variety 
of settings, including health authorities, child welfare, and community-based non-profit 
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work. We are cognizant of the tensions and challenges that accompany the neoliberal 
approach to post-secondary education. The current sociopolitical climate towards 
higher education in Canada has impacted our field of practice. As an example, there 
has been a significant reduction in the number of international students being 
admitted, which has led to the elimination of academic programs and faculty and staff 
layoffs (Gonzales, 2025; Singh, 2025). These pressures have created competition, 
isolation, and an attitude of self-preservation among faculty members. We believe that 
faculty wellbeing and, in turn, ethical and authentic CYC pedagogy depends on caring 
with not simply caring for others. As program coordinators of post-secondary programs 
that center CYC principles, we believe that we can support and encourage the 
conditions for collective care to exist within a higher education setting based on the 
principles of ethical relational practice. 

 
Our Process 

We are inspired by the work of Brown and Loza (2024), specifically their approach 
to co-exploring the impacts and mattering of faculty-faculty relationships in higher 
education. Our ideas and approaches to exploring the concept of collective care have 
been influenced by a feminist lens on care combined with relational practice to 
differentiate between “caring with” and “caring for” (Fisher & Tronto, 1990; Tronto, 
2017). Caring for can be viewed as a unidirectional and transactional response to the 
needs of others and may be insufficient in attending to those needs (Fisher & Tronto, 
1990). Caring with, in comparison, is relational, co-constructed through dialogue, and 
it acknowledges shared responsibility and vulnerability that is valued by all those 
involved (Tronto, 2017). Through a reflective process, we have adopted the idea that 
collective care is not an outcome or end goal but as principles that guide and direct us. 
This connects us to the work of Legassic (2024) and Mehreen and Gray-Donald (2018) 
which highlights that true wellbeing requires shared responsibility among group 
members, versus an individual burden to carry. Our interest in this topic has also been 
influenced by the work of Boncori (2025) who maintains that research does not follow 
a linear path; it often begins with a story, then moves to theory, and then results in a 
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method, with an eventual return to the story. Boncori’s work has helped us to think 
about our collaborative endeavors as academically legitimate, and it has also helped 
us to challenge what neoliberal higher education says research and writing should look 
like. Encouraged by her work, we engaged in regular conversations with each other and 
ourselves and completed collective and individual reflections. This process allowed us 
to test our ideas with one another within a relationship where trust and care were 
already established. To date, the “data” that has accumulated, including text 
messages, voice notes, journal responses, and recorded conversations, have been 
transcribed and thematically analyzed. We identified key words, concepts, and 
patterns, which were then grouped into themes. This analysis enabled us to uncover 
the themes presented and discussed in this paper. 

 
Key Themes from Reflections 

 
Trust and Vulnerability as the Bedrock of Care 

 

“Can I care with you if I don’t trust you?” 
“Without trust, care can’t happen and can’t go further than just ... being transactional.” 

 
We believe that trust encompasses role-based reliability; trusting that colleagues 

will fulfill their responsibilities and the willingness to share personal vulnerabilities 
such as concerns, challenges, and needs. Without trust, care can shift towards a 
transactional mode of “doing for” rather than participating in shared relational 
practice. In these moments, performative actions may resemble care but lack the 
mutuality and depth that characterize authentic engagement. 

In non-hierarchical faculty roles, trust cannot be imposed; even in formal 
hierarchical structures, imposed trust challenges authenticity. Instead, trust must be 
intentionally cultivated through dependable follow-through, transparent 
communication, and relational repair when missteps occur. We continue to wonder 
how differing definitions of trust and vulnerability operate within and across 
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departments in post-secondary programs and how these variations influence team 
dynamics and the everyday practice of care. 

Our collective and individual reflections have positioned trust and vulnerability as 
foundational conditions for relational care in CYC. While acts such as reciprocal favours 
or surface-level gestures may signal helpfulness or attention, they do not necessarily 
foster the depth needed for relational care. Trust and care are interdependent; without 
trust, care can drift into tokenism rather than embody the ethical commitments of 
relational practice. Within faculty settings, cultivating trust is an ongoing process that 
requires sustained engagement. We remain curious about why trust is experienced 
unevenly among colleagues and how these disparities influence our collective ability 
to care with, rather than merely caring for, one another. 

 
Relationality and the “We” Space 

 

“She saw me beyond somebody she was just working with.” 
“You knew I have an adventurous side and if it involved a plane, I was the person you 
call.” 

 
We have talked a lot about how our working relationship began. Our working 

relationship evolved through a combination of formal structures (co-teaching) and 
small, relational acts. We began our faculty roles at the same time, and we initially 
shared office space. This shared physical space awarded us the opportunity to engage 
with one another beyond our roles as faculty members. As faculty members, our office 
is the one personal space that we are afforded, and, if we need to share that personal 
space with another faculty, we must navigate the co-creation of that space together. 
For example, we had to negotiate schedules when we both needed office space for a 
meeting with a student, and we had to consider each other when it came to cleanliness 
and organization. Without speaking, we communicated pieces of our identities to each 
other through the sharing of space. 
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We no longer share an office, but the first time I visited Larisa in her 
new office she quickly pointed to an empty chair and told me, “That is 
your chair”. Through this relational gesture she communicated to me 
that I am welcome in her space, and she recognizes the relational 
space we have built together and seek to maintain. 

This is an example of the “we” space that we refer to in this paper; the “we” space 
that we imagine is a shared relational field that transcends task-based collaboration 
and becomes a site of mutual care and aid. 

 
‘Caring With’ versus ‘Caring To’ and ‘Caring For’ 

 
“My job is to care with you ... about things that we are engaged in at our work.” 

 
We frame caring with as an intentional, ongoing social practice that deepens 

through mutual trust and vulnerability. Anchored in an ethic of care that prioritizes 
relations over individuals and challenges neoliberal logics, caring with centers on the 
relational dynamics that constitute our shared idea of the “we” space (see Tronto, 
1998). It emerges through interaction rather than obligation and cannot be reduced to 
discrete acts of support. In contrast, caring for is largely unidirectional and role-bound, 
often shaped by institutional expectations and task or duty orientations that may not 
align with what either person needs, personally or professionally. Because it does not 
require vulnerability (we are not saying that it never includes vulnerability) on the 
caregiver’s side, caring for can limit how the “we” space is recognized and tended to, 
narrowing care to performance of responsibilities rather than encouraging relational 
reciprocity. 

Our conversations have focused on moving beyond caring for towards caring with. 
As a social and relational practice (Tronto, 1998), caring with relies on mutuality, 
clarity, courage, and collective intention. We cannot sustain collective care without first 
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